
Holy Spirit is a school which operates with the consent of the Catholic Archbishop of Melbourne and is owned,
operated and governed by Melbourne Archdiocese Catholic Schools Ltd (MACS), where formation and
education are based on the principles of Catholic doctrine, and where the teachers are outstanding in true
doctrine and uprightness of life.

1. Methods used to assess student learning progress and achievement

1.1. Formative assessment - The main purpose of formative assessment is for teachers to determine the

effectiveness of their instructional program and approaches while learning is happening, to determine the

rate of student progress and to make informed adjustments to the program. Formative assessment that is

frequent throughout a learning cycle allows teachers to differentiate learning in order to maximise success

for all students regardless of their entry points. Students benefit from formative assessment by teachers

using the information to give targeted feedback related to specific learning intentions and success criteria,

relevant to the learning outcomes. Teachers use multiple sources to collect evidence of student learning in

order to understand their students as individual learners, such as, but not limited to, assessment rubrics,

pre-tests, student conversations, anecdotal notes, exit cards, checklists, quizzes, questionnaires and

samples of student work. Formative assessments support teachers to identify student strengths and needs.

Teachers work together in collaboration with their colleagues and curriculum leaders in weekly Professional

Learning Communities to support each other to make decisions about how formative assessment will be

collected, analysed and used to inform teaching.

1.2. Summative assessment - A range of assessments are used to measure achievement and to determine

impact at the end of an instructional cycle or unit of work against the expected standards or benchmarks.

They are critical in determining if the student is making adequate progress and is ready to move to the next

step in a learning progression. Summative assessments also allow teachers to make informed decisions

about their instructional programs and adjustments needed. These may include, but are not limited to such

tools as standardised tests and final student work samples or presentations. Holy Spirit School uses a

number of universal summative assessments, nominated in the assessment schedule to track student

growth over-time. This allows us to analyse the effectiveness of our learning and teaching program and to

determine areas that need improvement and may require professional development.

1.3. Students with additional learning needs - Beginning from the universal assessments administered at Holy

Spirit School, some students may be identified as requiring further assessment through our referral process.

Parents are consulted as part of the process. Targeted assessments may be required to identify their

specific learning needs. These assessments may be specialised and require qualifications to administer,

from trained staff within our school or accessed through MACS or other specialised consultants. As part of

the process these assessments may be re-administered at appropriate intervals to support the monitoring

of students’ progress over time.

2. Process for developing assessment tasks

Whilst the assessment schedule guides teachers in timing universal assessments, for tracking our students

overtime and for reporting purposes at critical touch points throughout the year, teachers develop other

assessment tasks throughout units of instruction. Through the Learning and Teaching Cycle, teachers plan rich

assessment tasks for their units in a ‘Backwards by Design’ approach. This means that teachers have determined

the expected outcomes for the unit of learning in the early stages of planning, so that they can identify and plan

instruction specifically for the knowledge, skills and understandings required. Teachers work in their teams
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collaboratively and are also facilitated by curriculum leaders to plan these assessment tasks. They ask “What is

the expected end point? and “What do my students need to make, do, write or say to show me what they have

achieved?”

3. Cycle of review of assessment practices and processes

3.1 Student data - A range of quality assessment and information sources are used to identify strengths in

students’ learning and inform learning and teaching programs towards improvement. This information gives

teachers a means to design quality learning for their diverse learners.

3.2. Identification of data - Students who are not progressing as expected are identified through multiple sources

of data and are referred to the Student Learning Team. These may include students at both ends of the learning

spectrum: low and high achievers who aren’t making adequate progress. An action plan is developed, including

consideration of formal and informal assessments to gather more information.

3.3. Collection of data – The assessment schedule outlines the collection of data across the year. The Learning

and Teaching cycle outlines the process for instructional unit development including formative data collection.

Time and release are provided for teachers to administer assessments at the beginning, middle and end of the

year. Analysis of data may take place between curriculum leaders and individual teachers or in PLCs with leaders

and groups of teachers. We are currently transferring our storage of Assessment data electronically in a program

called ‘ClearTrack’, otherwise it is accessed through specific resources such as PAT (ACER), Essential Assessments

or is stored in spreadsheets in Google Drive. We also store our Prep - 2 Literacy data through the MACS portal.

3.4. Analysis of data - Data analysis is carried out regularly in PLC teams to direct instructional plans to meet the

diverse needs of students. At a whole school level, data is analysed to determine professional development

needs and to target strategic and annual action plans. It also directs resourcing plans and decisions. Data analysis

may be performed by teacher teams, leadership teams and at times it may be necessary to engage an

independent consultant to gain an impartial analysis of the data.

3.5. Interpretation of data - Interpretation of the data occurs at the school level as well as at the system level to

determine actions or future directions.

4. Reporting practices

4.1 Formative assessment - Identifies where students are currently sitting in their achievement along a learning

progression. It assists teachers to communicate to parents/carers what the next steps in learning would look like

for the student.

4.2 Summative assessment - Determines achievement levels at a given point in time, such as mid year or end of

year. Teachers are able to inform parents of their child’s achievement against expected standards and in

comparison to other students of the same age.

4.3 Written reports - Holy Spirit School reports directly against the Victorian Curriculum F - 10 Achievement

Standards. The school curriculum defines what it is that all students have the opportunity to learn, set out as a

series of learning progressions. Enabling students’ progress along the Victorian Curriculum learning continuum is

our fundamental role. The content of the Victorian Curriculum F–10 includes both knowledge and skills that are

transferable across the learning areas and capabilities. The capabilities enable students to develop particular

values, dispositions and self-efficacy to become ‘successful learners, confident and creative individuals and active

and informed citizens’. Learning experiences at Holy Spirit are designed to be appropriate to the students'

individual and developmental levels and this is reflected in their report against the Victorian Curriculum learning

continuum. An additional learning area is Religious Education, known as our ‘Catholic Way of Being’. Student

reports are distributed on two occasions in every school year (Mid-year/Semester 1 and End of Year/Semester 2).

This Progress Report provides an insight into the child’s growth for the relevant learning areas and content

taught and assessed in that period. Achievement descriptors provide further detail about the learning and the

child’s achievement. Along with opportunities for Parent/Student/Teacher Learning Conversations, Holy Spirit
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School provides the Seesaw platform as a way of parents engaging with their child’s progress throughout the

year. School Attendance is also recorded on the written report.

4.4. Student/teacher/parent conferences - At the beginning of each year a meet and greet session is scheduled

for each student, giving parents the opportunity to share information about their child with the new class

teacher. Ongoing opportunities for Learning Conversations are provided throughout the year each week for

parents to book an appointment with the teacher. Students may or may not participate in the learning

conversations, depending on needs.

4.5 Students with additional learning needs - Teachers in consultation with parents, students and the Learning

Diversity Leader, create personalised learning plans (PLPs) targeted to support students with additional learning

needs. These reflect multiple forms of evidence and any information that needs to be taken into account to

support the student’s learning. In collaboration decisions are also made about further targeted assessment if

required. Specific and measurable goals are determined and a specified amount of time is set for review of

these. Program support group meetings or learning conversations are scheduled each term or more frequently if

necessary to review and/or set further goals for learning.

5. Personalised Learning Plans

5.1 NCCD data - Ongoing evidence is collected through assessments and planning documents to determine

impact, progress and set goals relevant to the levels of adjustments required to support students.

5.2 Participation in national testing programs such as NAPLAN, PISA - Year 3 and Year 5 students participate in

the yearly NAPLAN assessments. In addition students at Holy Spirit School have participated in trial NAPLAN

tests. These programs support systemic decisions about allocation of resources and strategic directions for

education at a State and National level. Individual schools can also gain valuable information about areas of

strength and areas that may need improvement. This information informs Holy Spirit School’s regular evaluation

process on our school’s performance.
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